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PROBLEMS OF FUTURE TEACHERS’ TRAINING TO TEACH ENGLISH
THE CHILDREN OF PRESCHOOL AGE
The article is devoted to the problem of training of future specialists to teach English the children of preschool
age. Special attention is paid to the issue of the professional competence formation of a future English teacher.
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ETHICAL COMPONENT OF CHILD’S
OUTLOOK FORMATION

The article reveals one of the most important components of child’s outlook formation - an ethical component.
We understand an ethical component of child’s outlook formation as knowledge of ethical standards, the organized
internal position of the child towards them and their direct realization. The analysis of an ethical component and its
influence on the child’s outlook in the conditions of current trends formation is presented in the article. Relying on
everything mentioned above we consider the moral formation of experience which we understand as knowledge of
ethical standards in an ethical component of integrative model of outlook formation in quality system of the form-

ing principle.
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As you know, ethics is a branch of science that
studies and justifies the principles of morality
and norms of human activities in terms of such
concepts as good and evil.

Historically, we can distinguish the following
types of ethical systems:

1. Autonomous ethical systems that draw the
moral laws from the nature of the subject that
has the highest moral degree (e.g., the dictates of
conscience).

2. Heteronomous ethical systems in which
moral standards are based on some external au-
thority (e.g., religious commandment).

174 HAYKOBUMI

BICHUKE MHY IMEHI B.O.CYXOMJUHCBKOTO



AKUMEHEKO C. I.
Etuunuii KoMmnoneHT (JOPMYBaHHSA CBITOTVISAAY AUTUHA

Ethical systems are also divided into:

1) a priori, in which the moral sense or con-
science is described as primary feature of human
nature, regardless of experience;

2) empirical claim that all manifestations of
morality arise through evolution on the basis of
life experience.

Accordingly, human thought sets various prin-
ciples in the basis of morality:

1) religious sanctions, where moral stan-
dards - the Divine decrees that a person hears
the voice of his conscience (for example, the eth-
ics of Socrates);

2) selfishness in the form of eudemonism (the
purpose of life is happiness): Happiness means
living in harmony with nature, and the absence of
suffering (from this basis ethical systems of Aris-
totle, Epicurus and the Stoics were derived);

3) the love to God and neighbor is the basis of
Christian morality, here individualistic principle
of the Christian morality is replaced by elements
of collectivism and universalism;

4) universal world law, a unique place of
every soul and every phenomenon in the uni-
verse and provides the appropriate reward for
the virtuous and sinful (Hinduism, Jainism, Bud-
dhism, etc.);

5) class interests (Marxism);

6) the interests of science (various nationalist
systems);

7) the categorical imperative - the absolute
dictates of conscience, that is defined in the fol-
lowing positions «Act» only according to that
maxim whereby you can, at the same time, will
that it should become a universal law and «Act in
such a way that you treat humanity, whether in
your own person or in that of another, always at
the same time as an end and never merely as a
means»;

8) individual interests contrasting to the state
interests (anarchism);

9) aesthetic values (for example, the philoso-
phy of Friedrich Nietzsche, rejecting all moral
values of old systems and put forward the beauty
of superman).

According to the research by L. Kohlberg [4], a
child from 4 to 10 years, resides is in the first
stage of moral development - preconventional
morality level. At this level, his actions are deter-
mined by external circumstances and the point of
view of other people is not taken into account.

Judgments in majority are carried out depending
on reward or punishment, which can lead to this
act. So, of course, the formation of ethical experi-
ences and attitudes in this period is of great im-
portance and should focus on the formation of
authentic ethical values of arbitrariness develop-
ment.

The authenticity of the proposed ethical val-
ues determines a person’s ability to entire self-
realization. Adoption of alien values, «flexibility»
of moral standards, life under the motto «the end
justifies the means» leads to the fact that person-
ality suppresses the certain unique qualities and
properties, which inevitably leads to disharmoni-
ous development and subsequent degradation
[3]. It is quite evident in the phenomenon of ma-
nipulation.

It is no secret that the manipulation has many
faces, and in the late twentieth, pervades almost
all areas of human interaction. It appears either
in the form of unfair games with hidden traps in
the transactional approach of E. Berne or in the
form of cold practical Machiavellian personality
of R. Christy, or in the role of man, who refused
from self-actualization (antonymic pair of ma-
nipulator-actualizer) of E. Shostrem, or in the
form ingratiation described by E. Jones, etc.

Studies show that the capacity for manipulat-
ive contact appear very early and is closely asso-
ciated with the image of the world that a person
already has. Thus, a group of American psycholo-
gist R. Christy was interested in personal quali-
ties associated with the willingness and desire to
manipulate others. A series of studies on this is-
sue has led to the construction of a model of ma-

nipulative personality of the following character:

— «Image of the World» - other people are per-
ceived in terms of their own interests as objects
that can be manipulated to implement the ob-
jectives;

— «System of values» - only those people are
taken into account who contribute to the reali-
zation of one’s own goals;

— «Installations on others» - show few positive
emotions and easy attitude to the needs of oth-
ers;

— «Motivation» - success takes an important place
in the hierarchy of motives;

— «Emotional stability» - tlerance to external fac-
tors that help concentrate on the essential.

These people seldom show signs of disorgani-

zation in their behavior. Persons with high de-

gree of Machiavellianism show «cold syndrome»:
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resistance to external social influences, ignoring
goals and feelings of others, aims to control the
external situation. The low degree of Machiavel-
lianism leads to the syndrome of «soft contact»
that has an alternative definition.

Machiavellian personality denotes Western
model of masculinity to the middle of the XX cen-
tury. The focus on existential and humanistic val-
ues gives manipulation the negative character.
However, Western culture upholds personal val-
ues of personal growth (the power of «I», integ-
rity, self motivation, pragmatism, the orientation
on success), and human suffering associated with
the weak force of «I», which is reflected in the
educational methods (psychoanalytically ori-
ented pedagogy, learner-centered pedagogy by
Rogers). Interpersonal relationships are appro-
priate to the values as friendliness and polite-
ness. Representatives of Transpersonal Psychol-
ogy emphasize super personal values of human
growth: Love, Friendship, Creativity, and R. As-
sagioli tried to delineate the field of transper-
sonal by a system of cultural symbols. The idea of
psychosynthesis is that a person developing
mainly along the axis of «personal property», has
manipulative behaviors. So politeness and friend-
liness, on the one hand, can be manipulative, and
on the other - they are not the only interpersonal
reserves of personal growth as success in life.
Moreover, it appears that a strong «I» may not be
the panacea for failures in life, but their cause.
Pedagogical strategy within this approach - is
transcending into supra plan. From this point of
view, any communication technology (from prac-
tical advices of D. Carnegie to communicative
skills in social behaviorism, etc.) carries the risk
of manipulation and barriers of transpersonal
growth. To some extend, communicative technol-
ogyies are similar to technologies of love be-
tween oversexed teenagers - they do not create
anything new, but erotize more.

Some researchers put together the manipula-
tion and the «surviving» behavior, contrasting it
with the self-actualization. If our ignorance real-
izes the diverse needs of the biological, psycho-
logical and social survival (vital, in safety, belong-
ing, self-esteem), the behavior is fundamentally
manipulative. E. Byrne, for example, conceptual-
izes this as a game. Destruction of games by E.
Berne, transcending self-actualization by A.
Maslov, integration of subindividual in psycho-

synthesis, etc. derive personality to non-
manipulative lifestyles.

E. Jones described ingratiation (literally
«ingratiate», «to ingratiate oneself») as manipu-
lation at the level of behavior. «The term ingrati-
ation ... belongs to the class of those behaviors
that are aimed at increasing the attractiveness of
the subject in relation to the partner of interac-
tion with the help of «illegal» means»[5]. Mean-
ing of the term «illegal» E. Jones explains, in
terms of Hoffman’s social drama theory, who
viewed interaction as a kind of ritual. During the
ritual, the partners adhere to the rules that pre-
scribe mutual assistance in the performance of
roles. Ingratiator, from this point of view, would
be the one who signals to the partner of interac-
tion that he follows these rules, and in fact vio-
lates these standards, carrying out his plan, im-
proving his position in the interaction. E. Jones
examined the phenomenon of ingratiation also in
accordance with the concept of social exchange.
Ingratiator in this case is the person who violates
the rules of equivalent exchange. E. John de-
scribed three techniques of ingratiation: Raising
the partner profile (praise, flattery), conformism
and self-presentation. According to E. Jones, the
praise of those traits of the object of ingratiation
(partner), due to which he has reasonably high or
low self-esteem is inefficient. It is effective to
praise those features that people want to have,
and doubt whether they have them. The tech-
nique of conformism is effective only than when
it relates to the thoughts and attitudes of the
partner, which are important for him and require
support. A third technique has two forms: posi-
tive (creating a positive «self-image») and nega-
tive (creating a negative «self-image») presenta-
tion. The second form is more hidden and ap-
peals to norms of help («The weak ones are al-
ways helped!»).

Thus, the concept of manipulation can de-
scribe a person and may refer to specific behav-
ioral acts. Therefore, the genesis of manipulation
should be considered as the genesis of appropri-
ate behavior and personal traits. The manipula-
tion mechanism generates interpersonal (for ex-
ample, upbringing that indulges to hypo protec-
tion with the fixation of a child as an «idol in the
family,» and etc.) and intrapersonal factors
(demonstrative accentuation, etc.). Manipulative
attitude towards others is a rejection of personal
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growth, and in clinical respect - is a variety of
symptoms from psychosomatic pathology to de-
viant and delinquent behavior.

We should note that manipulation is often
fused with the psychological defense. Protection
distorts the personality and manipulation imple-
ments these personal strains.

However, knowledge of ethical standards and
possession of ethical motivation does not guaran-
tee the implementation of ethical experience. As
the Japanese proverb says: «To know and not to
do means not to know.» Ethical assessment of
anything is not synonymous with change; it is
only the first step in the process of changing. In
the transition from the desire for action and
awareness of it the important role is played by
purely human, psychological quality, which ig-
nored both by national and foreign pedagogy and
psychology - that is will.

Historically, «will» has a lot of features and
functions, and often conflicting. According to Ar-
istotle it is a «mental state that is prior to action.»
According to Arendt, «the will - is a mental» or-
gan of the future « - as well as a memory - is a
mental body of the past. Kant considered will to
be an ability to begin a series of successive ac-
tions spontaneously. According to Wels it is a
«decisive factor in the translation of balance in
the process of change .. an act that takes place
between insight and action and is experienced as
an effort or determination.» This is acceptance of
responsibility - as opposed to a sense of respon-
sibility. According to Ariett it is a part of psychic
structure, which has the «ability to make and im-
plement the decision.» This is a force, consisting
of energy and desire, «trigger efforts»,
«mainspring of action.»

One important source of controversy related
to «will», is the fact that the will is linked with
freedom (it is meaningless to speak of non-free
will, if we like Hobbes and Spinoza change the
will the way that it becomes more elusive and
subjective state rather than the actual location of
the power of will). [1] In cause of time the idea of
free will was inadequate to the dominant view of
society. Though the debates about free will are
continuously going on, the opponents of the con-
cept changed over the centuries.

Thus, the Greek philosophers had no term for
the freedom of the will; the concept was incom-
patible with the dominant faith in the eternal

repetition, with the belief, as Aristotle put it, that
the emergency of the existence inevitably de-
notes pre-existence of something that exists po-
tentially but not in reality. «Stoic fatalists who
believed that everything that is, or will be,
«should be» rejected the idea of an agent of free
will in man. Christian theology could not recon-
cile faith in divine providence, in the Omniscient
Almighty God with the terms of free will. Later,
the concept of free will came into conflict with
the scientific positivism, with the idea of Isaac
Newton and Pierre Laplace of explainable and
predictable universe. Later Hegelian idea of his-
tory as a compulsory progress of universal spirit
collided with the ideology of free will, which by
its very nature rejects this obligation and keeps
to the point that all that has been accomplished,
might not have been done just as well. Finally,
free will is rejected by all deterministic systems,
regardless of whether they are based on the eco-
nomic, behavioral or psychoanalytic principles.

Let’s consider only those concepts that ad-
dress the issue of forming the will and it usage
for personal growth.

0. Rank introduced the concept of the will to
psychological practice for the first time, he rein-
terpreted the Freud’s model of the psychic appa-
ratus: retaining the concept of instinctual drives,
but placed them under the jurisdiction of the will.
«I understand will as a positive directing organi-
zation that uses creatively, and suppresses in-
stinctual drives and controls.» During the devel-
opment of the individual, Rank believed that will
is formed together with instinctual impulses. The
formation of will is influenced by that how par-
ents are involved in the process of impulses’ up-
bringing. First, the environment is concerned
about limited impulsivity of a child to make him
suitable for their community. The child responds
to these parental limitations with the help of op-
position ~ that is the first step in the develop-
ment of the will, or, as it is interpreted by Rank -
as «negative will». Gradually, the child begins to
exercise personal control over his impulses and
decisions - for example, due to the love to par-
ents child can restrain his aggressive impulses.
Thus, the function of will is initially intercon-
nected with its impulse: it either controls the im-
pulse or resists to external attempts to control
this impulse. The emotional life of the child, said
Rank, also develops in relation to the instinctive
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impulses. Emotions differ from impulses: we
strive to discharge impulses but emotions ~ to
extend or to retain. Therefore, «<we can say that
the emotional life is responsible for slowing
down or retaining the life of impulses.»

Thus, 0. Rank has put forward the idea that
the emotional life is like a mirror reflection of the
life of impulses, whereas the will is a separate
executive essence, and it is equal in power to sys-
tem of impulses. «Will is an impulse that is posi-
tively and actively put at the service of the Ego,
and it is not the blocked impulse, as an emotion.»
Rank later spoke of the will as an «Ego-impulse.»

0. Rank viewed the parent-child relationship,
and in fact the whole process of assimilation as a
battle of wills, and insisted that parents should
be very sensitive in this situation. One shouldn’t
destroy the negative will, but it must be handled
in such a way that it could transform into a posi-
tive, or «creative» will.

0. Rank believed that other important issues of
early life are derived from the fundamental struggle
of wills. «Oedipus complex doesn’t have another
meaning but that of great - if not the first - a con-
flict of wills between the growing individual and
the will of the millennial moral code, personified in
his parents ... The child must submit to it - not be-
cause he should have his father alive and should
not marry his mother, but because he does not have
to assume that he can do what he wants and he
must not trust his own free will.»

0. Rank has described three stages of the will
development:

1) antiwill\negative will - opposition to the will
of another,

2) positive will - a manifestation of human will to
what he must.

3) creative will - a manifestation of the will of
man to what he wants.

The purpose of upbringing a child is to trans-
form the first two stages into creative will. The
main «mistake» in the process of upbringing, ac-
cording to O. Rank, is the suppression of the life
of impulses and early will («antiwill» or
«negative» will). If parents teach children that
every free expression of impulses is undesirable
and every negative will is bad, the child suffers
from two effects - the suppression of all his emo-
tional life and stunted will, burdened with guilt.
The child grows into an adult that suppresses his
emotions and considers the act of the will expres-
sion as something bad and forbidden.

0. Rank has described the three main types of
character: the creative, neurotic and antisocial.
Creative character has access to emotions and voli-
tional acts due to his appeal. Neurotic character has
the will, which is caught in a tangle with guilt, and
delayed emotional life. Antisocial character has
suppressed will and is controlled by impulses.

While supporting the idea of O. Rank, L. Farber
raised the problem of the relationship between the
act of volition and will, based on a psychological
process of change. He brought into the psychology
of the will «a vital change that is an exaggerated
emphasis on the conscious will.» He believes that
attempts to determine the will were unsuccessful
because there are two different kinds of will, so dif-
ferent from each other, that only the meaningless
definition could cover both of them.

The first type of will according to Farber and,
therein lies his most important contribution, is not
consciously experienced in the process of volition
act and the conclusion about it must be done after
the event, this will is said to be unconscious.

Thus, L. Farber concludes that the important
choices that people make in their life are not con-
sciously experienced as choices. Indeed, only af-
ter the event, a person can come to the conclu-
sion that the choice have been made. This kind
can be understood of as an underground stream
of life, which has a direction, but does not have
discrete objects or purposes. It provides individ-
ual progress, but escapes from the immediate
and direct research.

The second type of will is conscious: it is experi-
enced directly during the event. A person without
much difficulty can be characterized by its pres-
ence, shape and strength. The second type of will
motivates an individual to a specific purpose (as
opposed to the first, which is a pure movement)
and is utilitarian by its nature: «I do it to get some-
thing.» The purpose of the manifestations of this
kind of will is known from the very beginning.

Accordingly, in the process of bringing of
these two types of will one should approach in
different ways. With the second type of will
(conscious) one comes into contact through ex-
hortations and appeals to the will energy, effort
and determination. The first type of will is not
available for these statements, and it must be,
according to L. Farber, interacted indirectly.

The importance of the will in the formation of
ethical attitudes and values of the child is also
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conditioned by its close relationship with the de-
sires. In his famous work «Love and Will» R. May
suggests that the desire is the predecessor of the
will, and that without the initial desire there can
not be meaningful action. Manifestation of will -
it's not only the energy and determination, but
also the potential which is closely associated with
the future. Due to the will a person projects him-
self in the future, and the desire is the beginning
of the process. Desire - «this is the recognition
that we want future to be this or that, the ability
to penetrate deep within ourselves and to be
filled with the desire to change the future.»

R. May emphasizes that the desire are differ-
ent from the needs, forces or tropisms in one im-
portant respect: the desires are meaningful. The
individual does not have desires blindly. The de-
sire is selective and highly individualized. The
desire that May calls «an imaginary game with
the possibility of some act or condition» is the
first step in the process of manifestation of will.
Only after there is a desire, an individual can click
on the «trigger of efforts» and initiate the left
part of the volition act that is concerned with the
adoption of internal commitment and choice,
which reaches its culmination.

The «desire» gives the «will» warmth, content,
imagination, child’s game, freshness and variety.
The «will» gives the «desire» self-direction, and
maturity. Without the «desire», «will» loses its vi-
tality, viability and tends to fade away in self-
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contradiction. If you have only the «will» and no
«desire», you are a dry man Victorian, Neo-puritan.
If you have only the «desire» and no «will», you are
an obsessed, non-free, infantile person, adult, re-
maining a child, who can turn into a human-robot.»

Therefore, based on the above said, the ethical
component of the integrative model of worldview
formation as a system, we take the principle of
formation of ethical experience, that is under-
stood as the knowledge of our ethical standards,
organized internal position of the child in rela-
tion to them (i.e., ethical motivation [2]), and
their implementation (the formation of the voli-
tional component and liability).
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ETUYHHUI KOMIIOHEHT ®OPMYBAHHS CBITOIJIANAY JUTUHU

Y cmammi asmop poskpueae 0duH i3 8aHCAUBUX KOMNOHEHMI8 POPMY8aHHS c8imo2asdy dUMUHU — emuvHUull
KoMnoHeHm. Emu4Huill KoMnoHeHm (popMyeaHHs ce8imoeasidy OumuHU pPO3YMIEMO, SIK 3HAHHS eMUYHUX HOPM,
opzaHizoeaHoi eHympiwHboi nosuyii dumuHu y eidHoweHHi 00 HUX i 6e3nocepedHe ix 8UKOHAHHSA. Y docaidceHi
npedcmassieHutl aHai3 opMy8aHHs emuyH020 KOMNOHEHmMdA ma io2o enaus Ha ce8imoaas0 dumuHu 8 yMo8ax
cydacHux meHdeHyitl. Cnuparyucb Ha 6ce guuje 3a3HAYeHe, 8 eMUYHOMYy KOMNOHeHmI iHmezpamueHoi modeni
dopmysaHHs cgimozaady 8 AKocmi cucmemo ymeopiow4o20 npuHyuny Mi bepemo c@opmosaHicmsv emuyHo20
nepexjcuBaHHs, tke MU po3yMieMOo sIK 3HAHHSI eMUYHUX HOPM.

Kawuosi caoea: ceimoaasd, emuyHuli komnoHeHm, dumuHa, popMy8aHHs c8imoaasdy.

AKHMEHEO C. H.
2. Hukonaes

9TUYECKUI KOMIIOHEHT ®OPMUPOBAHUS MAPOBO33PEHNS PEBEHKA

Y cmammi asmop po3kpusae 00uH i3 8axcaAu8UX KOMNOHEHMI8 HOPMy8aHHS €8iM0o2/151dy UMUHU — emUu4HULL
KoMnoHeHm. EmuuHuli komnoHeHm ¢opmysaHHs ceimozaasidy dumuHUu po3yMIEMO, K 3HAHHA eMmUYHUX HOPM,
op2aHiz08aHoi 6HympiwHboi no3uyii dumuHu y 8idHOWeHHI 00 HUX [ 6e3nocepedHE iX BUKOHAHHSA. Y docaidxceHi
npedcmaseHull aHaai3 GopMy8aHHs emu4HO20 KOMNOHeHmMa ma tio2o 8naue Ha c8imoa/asd JumuHu 8 yMoeax
cyvacHux meHoeHyitl. Cnuparwyucs Ha 8ce gulje 3a3HA4eHe, 8 eMUYHOMY KOMNOHEHMI iHmezpamugHoi Modeni
dopmysaHHs ceimoaaady & skocmi cucmemo ymeoprwyo20 npuHyuny mi 6epemo chopmosaHicmb emu4Ho20
nepejcusaHHs, sike Mu po3yMieMo Ik 3HAHHS] eMUYHUX HOPM.

Kawuogi caosa: c8imoaasnd, emuvHuli KOMNOHeHM, QUMUHA, POPMY8aAHHS c8imoasidy.

Cmamms naoitiuina oo peokoneeii 01.04.2014
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